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Shaun K. Malarney / Director, Office of Faculty Development

Welcome to the March 2009 issue of the Faculty Development Newsletter. This issue addresses a variety of

issues related to the enhancement of learning. The first two pieces discuss different ways in which

technology can be integrated into our courses in order to create opportunities for new and different learning

experiences for our students. The next piece describes successful strategies for helping our students become

better writers. This piece is followed by a discussion of collaborative learning as a method for helping

students become more engaged in their learning and to learn from each other. This theme of peer-learning is

then applied to the faculty as the next piece features a number of tips from senior faculty on career

management. Finally, the issue concludes with a list of books recently acquired for the Faculty Development

library. Faculty are free to borrow these books, so please do make use of the many helpful volumes.

Fieldwork and sharing the insights gained through
research are essential components of the discipline I
teach, anthropology. Yet they are not practices that
easily lend themselves to a twelve-week term or an
over-committed, sleep-deprived student population.
One powerful teaching tool that helps me combine
research and presentation while capturing students’
attention, promoting meaningful interaction, and
equipping learners with new skill is media
technology.

Students have— literally at their fingertips—
immensely powerful tools for thinking, creating,
and sharing. By "tools" I am referring to consumer-
grade personal computers, voice and image
recording devices, and associated software.
Students' typical usage of these tools is two-
dimensional at best. They write papers or put
together Powerpoint presentations that shamefully
reduce more complex and creative thoughts in into
dull bullet points on a generic Microsoft

R

pology

background. Outside of the classroom, a growing
number of students use these media tools for more
personal pursuits such as blogging and peer-to-peer
communication. Yet inside most classrooms,
students receive little encouragement to explore and
integrate media technology into their assignments.
This need not be the case.

As a postdoctoral fellow at Harvard University
last year, I had the opportunity to work with
Professor Shigehisa Kuriyama, a faculty member in
the Asian Studies Department, who is actively
exploring different ways to integrate media
technology into the curriculum. Impressed by the
results that Professor Kuriyama was achieving at
Harvard, I committed myself to try something
similar here at ICU. Fall term was an ideal starting
point. I was given two 300-level classes to teach and
in each class, I assigned students to make a
multimedia project instead of a research paper.



A multimedia project is a digital presentation that
contains sound, writing, images, and action. To the
untrained eye, it might look like a QuickTime
movie, but a multimedia project is more than a
simple film clip. It is a compositionally complex
layering of media material that addresses an issue
and builds an argument in multiple dimensions—
through sound, words, visual material, and
composition. It allows a student to gain a feeling for
“thick description” in an ethnographic sense despite
the classroom's logistical constraints of time and
IeSOUICES.

A Technology-Friendly Teaching Approach

The college classroom should be a place where
students develop a critical appreciation for
technology as a tool for building an argument and
influencing people's opinion. Students should also
have a chance to gain hands-on experience using
evolving mediums of expression. Multimedia
projects are challenging, but they also allow
students to see how information of various sorts is
combined to create something powerful and
meaning-"filled." Multimedia projects demand that
students construct them over the length of the term.
This is a good thing as it opens new opportunitics
for discussion of various kinds. Such discussions
include the quality of the data that students use, the
arrangement of evidence and how that arrangement
influences the focus and message of the project.
Just as an article or book chapter might be used in
discussion, a multimedia clip from a on-line source
or student project-in-progress can be shown,
discussed, and then replayed in the course of a class
to emphasize a particular point or reexamine an
issue. Students are encouraged to assist each other
by offering constructive suggestions for ways a
classmate's students project can be improved. Most
importantly, they think more critically about the
composition and content of media they encounter
outside of the classroom.

On the first day of class, I gave a survey to all the
students to see what kinds of equipment and skills
students already possessed. Specifically, I wanted to
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know whether they had personal computers with
multimedia software, iPods or some such devise for
watching and listen to media in their "between
time" (while commuting, etc.), and digital cameras.
I was also curious to know who used Macs. By far
the most user-friendly and well-integrated
multimedia software is available for Macs.
According to my survey, only one or two students
in each class were Mac-users, but most students
owned or had access to a personal computer and a
digital camera.

We then got underway. Each student worked
independently on her/his project. Only one or itwo
students had some experience with multimedia-type
projects and so there was initial trepidation.
However, when the final projects were presented,
some of the strongest work came from students
with no prior experience using multimedia software.
A key to the success of the multimedia projects was
designing a teaching plan that allowed the students
to develop skills while thinking through and
constructing their project. One of the greatest
tragedies in university classroom learning is that
students rarely have the opportunity to write drafts,
get feedback, and revise. Long papers are assigned
at the end of the course. Students rush to complete
the papers. Professors rush to read and grade them.
Then all that work is swept aside when the next
semester arrives. For the multimedia project, I
broke the process down into four phases: project
proposal, technology workshop, the "teaser”, and
the final presentation, In cach phase, there was an
opportunity for students to look at, reflect on, and
revise their work. Throughout all four phases of the
project, I continued my lectures and made an effort
to bring multimedia material into my presentations
in order to raise students’ awareness the resources
around them.

Part 1: Project Proposal

The project began with students writing a short
two-page "project proposal” that described the
project they were interested in engaging in,
sketched out a few questions, a puzzle, or a problem
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they hoped to find answers to. I also asked them to
explain why they were interested in the issue or
topic. I read over each proposal and typed up a
sheet of comments to help focus their proposal or
suggest other possibly interesting avenues of
inquiry. I allowed the students to change their topic
if they felt drawn toward a different subject as the
course progressed. Most students, however, kept to
their initial proposal.

Prior to receiving my comments, the class
gathered and shared their project proposals with all
members. These verbal presentations lasted a few
minutes and each was followed by five minutes of
free discussion. I encouraged students to ask
questions and offer suggestions or insights they
might have on the project being proposed. Some
students pointed out things that T had not caught or
made interesting suggestions. I found myself in the
learner's seat and took notes.

Part 2: The Teaser Assighment

The second major assignment was the "teaser”—a
40-second preview of the multimedia piece that
would "catch viewers' attention and leave people
hungry to see more." The teaser had to contain the
following elements: a title, sound, and images. I
also asked for a written script that I could follow
when viewing the piece. I encouraged students to
embedded the thesis question of their project into
the teaser: "What is the economy of used video
games in Akihabara?" "How does the suihanki
reflect social change in postwar Japan?" "How is
the suica card changing people's perceptions of time
and space in contemporary Tokyo?"

I presented students with several model teasers to
fook at in class, including a short piece that I had
recently made involving my own research. After
showing my teaser, I deconstructed it element by
element. 1 showed them how I used sound, images
and narration to create an atmosphere that
complemented the teaser's central topic, the hidden
labor in a convenience store. We also examined
several "professional” multimedia pieces, including

a clip off the New York Times website about the
Japanese origins of the fortune cookie (see
http://video.nytimes.com keyword: "fortune
cookie"). We discussed issues of composition and
focus, the breadth of information sources used, as
well as what specific elements were engaging and
why. I made my argument again that multimedia
presentations could, when well done, become a
multi-layered and multidimensional form of "thick
description.”

My next lecture was on tools. To create a
presentation does not require expensive cameras,
tripods, or professional computers. I encouraged
students to take their own pictures for their
presentations or, when necessary, use images
available in the Digital Commons (for example on
many Wikipedia pages). I emphasized that digital
images taken with personal cameras would be of
better quality and have more personal meaning. To
make quality sound recordings in a readily usable
format, I encovraged students to borrow the digital
recording equipment available at ILC. We also
addressed the ethical considerations involved in
such data collection. I emphasized the need to
respect informants’ wishes and collect material
responsibly. "Responsible research” means that
students must be able to explain their project to the
people they encounter and get permission to gather
information when appropriate.

Part 3: iMovie Workshop

Students had a week to begin collecting material
before I gave a 70-minute workshop on how to
make a simple iMovie. All students were welcome
to use PCs to develop their project, but I introduced
them to the iMovie software because it is easy
enough for someone with no experience to sit down
and create a short clip in a class-length period. I
reserved one of the IL.C labs and asked that students
come to the workshop with some "raw material,"
such as digital images and a sound recording. Some
students brought their own laptops to work on
rather than the school's equipment. We learned how
to upload material to the ILC computers and start an



iMovie project. I explained the basics of creating a
title for the presentation and ways to manipulate
still images so that they move across the screen (a
special iMovie effect named after the American
documentary filmmaker Ken Burns). I also
demonstrated how add sound tracks to a film and
modulate the volume. At the end of the period, all
students had begun their teasers. The final critical
piece of the workshop was making certain that
students backed up their projects both on the
computer and on an additional portable hard drive.

Another positive dimension of the workshop was
identifying those students with an aptitude for or
experience with using the iMovie software. In each
class I found at least one such student. These
student "experts” were willing to provide additional
support to their classmates while working on their
projects. This in-class "service” opportunity drew
participants together and contributed to a very
positive, supportive class dynamic.

The project teasers were due the next week in
class. Similar to the proposal presentations, students
presented and critiqued each other's work. Some
teasers were very engaging. Overall, the teaser
assignment built momentum for the final project. 1
provided a written narrative evaluation and grade
for each teaser and used the assessment opportunity
to suggest ways of making particular parts of each
project stronger. Sound quality and overuse of
images were two common issues that I raised. For
the final projects, I allowed students to use all or a
portion of their teaser. I visualized that the teaser
might be the introduction to the project. For a few
students, it was.

Part 4: Final Presentations

The last stage was the final presentation of the
projects. In addition to presenting their projects
submitted a written "transcript.” The transcript
included all spoken narration and written information.
For students struggling with their projects, a simple
way forward was to have students write a six-page
paper (transcript), record it, download the recording
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into iMovie, and then add images. Several students
used this approach. The process of reading,
recording, and listening to their writing gave
students the chance to hear how they write. This
process is something that I do when 1 write. By
listening to what I write, I can begin to hear what is
unclear or does not make sense. The practice makes
me write better. I shorten sentences and become
more selective with the words I use. I hoped some
students would also find the technique useful.

All students worked on completing their projects
for group presentations during exam week. I asked
that the final presentations be between four and
seven minutes in length. Students delivered their
projects to me on a DVD a day prior to the final
class. I showed all the presentations on the last day
of class, allowing students to briefly introduce their
projects. All prdjects received a grade, as did the
transcripts. In one case a student was not able to
finish a project but I was able to still give a grade
because I had the transcript. As a grading rubric, I
evaluated the project's content and presentation
style. I looked for evidence of a problem, question,
or puzzle and how engaging the project was overall.
I also looked for on the presence of certain
elements: a written script, title, credits, sound,
images, and movement.

From Barrier to Benefit

The projects that the students produced were
engaging to watch and useful for creating
discussion. Each student felt a sense of
accomplishment in being able to complete the
project and it was clear that many of the students
shared their work with friends, classmates, and in
some cases, family, On this level alone, I felt that
the activity was a success. All too often, what
students accomplish stays within the narrow
confines of the classroom. Multimedia projects
bfing about sharing because they are portable,
"thick", and engaging from a multi-sensory
perspective. In future iterations of the class, I intend
to pursue the "exchangeability” of these multimedia
projects. With proper parameters and guidance in
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place, I would like to see students share their work
with peers at other universities in Japan and abroad.
I also hope to arrange a collaborative multimedia
project in which students at several universities can
examine a "common" issue in various cultural
contexts.

Students' lives are integrated with media
technology in myriad ways. Yet the barriers to using
media technology in the classroom appear to be
many: time restraints, class size, methods of
evaluation, unfamiliarity with software, the
inconveniences of reformatting a class schedule,
and a latent unease with the incursions that digital
technology has made into our professional and
personal lives. Media technology does present its
challenges. However, I feel that its potential
benefits demand that educators reevaluate their
approach. This requires looking at teaching and

assignments from a slightly different perspective.
Media technology provides the educator with
greater intellectual and pedagogical opportunities
than harm. By using multimedia technology, there
is an opportunity to appeal to a wider range of
students' creative competences. Not only do
students produce short, shareable, and descriptively
"thick” projects, they also hone their writing,
speaking, and listening skills, understand how to
select and arrange material in more powerful ways,
and learn to better analyze the media they encounter
around them. Most importantly, the technology
facilitates exchanges at various levels and in various
directions: between professor and students, between
students and students, and between young citizens
and the world that surrounds them. I look forward
to seeing where my students next semester will take
this assignment.
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